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Abstract 

The purpose of this study was to explore the pedagogical practices of moral education in 

indigenous Qene Bet schools and its implications to the modern moral education practices in of 

Ethiopia. The study employed a qualitative approach and an ethnographic design. 

Comprehensive and purposeful sampling techniques were used in the selection of the 

participants. The data were collected from twenty four participants (three Qene teachers and 

twenty- one Qene Bet students) in three indigenous Qene Bet (poetry) schools through 

observation, interviews and focus group discussion. Data were analyzed and results were 

presented based on thematic approach. The findings revealed that good character is developed 

over time through a sustained process of teaching, role modeling, learning and practice in 

indigenous Qene Bet schools. Other findings revealed that role modeling, storytelling, guidance 

and counseling, mentorship, school rules and regulations, students peer counselors were found 

the most frequent pedagogical approaches in place for moral education in Qene Bet schools. The 

study concluded that the pedagogies of moral education in indigenous Qene Bet schools provide 

valuable insights into the pedagogical practices of moral education in primary and secondary 

schools in Ethiopia. 
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Introduction 

Educating children to adhere to the values and traditions of the society has been the underlying 

purpose of education in any country. The future of any society depends on the education of young 

people. Indigenous and religious education played a major role in this effort during ancient times. 
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Religion is considered to be the main source of ethics, with all its values and virtues, is a divine 

instructor to humanity. It is the basis or framework for all aspects of social and moral ethics and 

played a critical role in preparing the youth for life. In this regard, Njoroge and Bennaars (1986) 

stated that traditional education was indeed a moral enterprise. However, the modern schooling has 

more attempted to respond to the economic, social and political needs of the time rather than 

character development. Today, the global   education system focused on intellectual and 

materialistic schooling aspirations. The spiritual and moral aspects of education have been 

minimized. Thus, society today faces the growing of moral decline which is reflected by increased 

corruption, dishonesty, violence, crime and intolerance. 

Ethiopia is a country of great history, culture, diverse religion and people (Ephrem, 2013; 

Pankhurst, 1972; Teshome, 1979). Its people are for their traditional values such as 

trustworthiness, hospitability, respectfulness, forgiveness, obedience, moderation religion, 

firmness, tolerance and peaceful coexistence, etc. (Habtamu, 1994; Kinfe, 1992). These values 

occupy an important place in the lives of the nation. The present Ethiopian history, culture and 

values are the result of the synthesis of many different religious and indigenous education systems. 

In relation to this, Pankhurst (1972) argued that traditional education systems, indigenous and 

religious education are the ideological and intellectual sources of statehood in Ethiopia. The 

earliest religious education systems, Ethiopian Orthodox Church starting from the 4th century and 

Islamic religion 7th-century were the centers of religious and social knowledge (Derebssa, 2008; 

Solomon, 2008; Woube, 2004). These religious institutions have been responsible for the 

dissemination of Ethiopian education and have played an important role in the development and 

preservation of the country's intellectual and ethical elites for thousands of years (Mohammed, 

2012; Seyoum, 1996; Teshome, 1979).   

The Ethiopian Orthodox Church educational system has several departments recognized with 

unique purpose, curriculum, and hierarchical structure. In all levels of church education the ranges 

from primary to higher level, moral education is the core of the curriculum. Qene Bet (poetry) 

education, the focus of this study, is one of the highest levels of education in EOTC. Qene has 

been the oral tradition of knowledge creation and sharing for over 1700 years in EOTC (Mariye, 

2013).It is a foundation for Ethiopian Orthodox Church Education and Church services. In this 

regard, Mersha (2018) and Marye (2013) argued that Qene is a philosophy, art, creativity, and a 
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way of knowledge. Similarly, Abebe (1994) stated that Qene is wisdom and examining in secular 

aspects and it is also the field of art which expresses the ideas and feelings of a human being in 

wonderful language usage and poetic style by using gold and wax model, which bear deep 

mystery, fertile creative. Thus, through its new findings essay for the intellectual, spiritual and 

emotional benefits and philosophized wisdom are central to Qene bet. 

Today in Ethiopia, the issue of character formation is a major concern. Daily happenings signify a 

nation on the moral decline. Besides, Ethiopian modern education is criticized for placing more 

emphasis on intellectual training and too little on character formation (Dagnachew, 2012). As to 

Dagnachew’s observation, the problem with the Ethiopian modern education is that it privileges 

utility and satisfaction of material need over other intellectual, moral and spiritual needs. In this 

regard, Amare (2009) argued that the current Civics and Ethics Education courses offered in the 

context of cognitive development, the normative dimension of the educational process that is 

conducive for the affective or character development appeared to be neglected or undervalued in 

modern schools of Ethiopia. Similarly, Tesfaye (2013) also argued that the community in Ethiopia 

has come to realize that a lot has been neglected in terms of moral and spiritual development of its 

youth enshrined in religious education, in the name of catching up with modernity. However, 

unlike the Western idea of education in Ethiopia where emphasis is usually on the cognitive aspect 

of man and the intrinsic value of knowledge to the neglect of the moral and other capabilities of 

man, the Ethiopian Orthodox Church notion of education is guided by moral concern and by the 

unwritten norms of the society. 

Moral Education Practices in Ethiopian Schools 

In Ethiopia, being influenced by the deep-rooted religious and cultural values of the country and 

nature and orientation of the political philosophy of a particular political system, the 

conceptualization of  contents and methods of civic education have been changing from regime 

to regime (Meron, 2006). Notwithstanding such changes, the concept of civic and ethical 

education in Ethiopia is not a 1990s’ phenomenon. As Tesfaye (2013) noted, its’ historical 

existence can be traced back to the beginning of indigenous education that parallels the 

introduction of Christianity in the 4th century B.C. From that time on, the Ethiopian Orthodox 

Church has been devoted to offer moral education, primarily intended to create the 

unconditional acceptance of, and loyalty to the ruling class. It continued to be used in the 
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modern education of the country until the end of the Imperial regime in 1974 (Tesfaye, 2013). 

Hence, the subject with the name moral education was given formally in Ethiopian schools 

during the Hailesellassie regime (Birhanu, 2012; Meron, 2006; Tekeste, 2006; Tesfaye, 2013). 

In the 1970s, civic education had been offered as a component of the history subject course at 

grade eight under the chapter entitled 'civics', but with the same purpose (Meron, 2006). 

Generally, the Emperor used the subject as a means to sustain his power, but later suspended 

with the collapse of the regime.  

Following the collapse of the Imperial regime in 1974, the country was succumbed into a 

military rule with a completely different ideology (Tekeste, 2006; Tesfaye, 2013).  The military 

regime was allied to the socialist ideology so that education of the time was a means of 

cultivating such ideology into the society thereby to enable the revolution to move forward 

(Birhanu, 2012; Meron, 2006; Tekeste, 2006; Tesfaye, 2013). To this end, the socialist regime 

introduced political education to better indoctrinate Ethiopian students with Marxist Leninist 

politico-economic ideology and Myths of indivisible Ethiopian nationalism (Tekeste, 2006; 

Birhanu, 2012). It is obvious that the educational system was not successful due to the reason, 

inter alia, that it ignored the inculcation of values that keep society cohesive and forward 

looking (Tekeste, 2006). Most importantly, political education turned out to be discredited for 

its devotion to revitalize the ideology of the then ruling party. This, consequently, resulted in the 

devaluation of the relevance of moral values in later years of the 1980s (Birhanu, 2012) and 

finally eliminated from school curriculum (Tesfaye, 2013).   

To conclude, neither the imperial regime`s nor the military junta`s homogeneity driven 

education policies as instruments of nation building brought stability, democracy, and unity in 

multicultural Ethiopia (Mehari, n.d). Putting otherwise, the moral and political education of the 

time were serving as instruments of propagating the regimes’ respective ideology (Meron, 

2006) and perpetuating inequality and oppression (Tesfaye, 2013) thereby producing no 

genuinely active and participant citizen in the democratization of the country. Even it is argued 

to the extent that “both the Imperial’s  period Moral Education and the Derg’s  period  Political 

Education cannot be taken as Civic Education;  for both of them did not  fundamentally deal 

with the rights, freedoms and duties of Ethiopian citizens” (Meron, 2006). Thus, in both 
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regimes, the role of the subject in creating active and participant citizens to the democratization 

of the country was too negligible.   

The Ethiopian Orthodox Church is an embodiment of moral and ethical teachings as well as 

values rooted in solid Ethiopian mores and traditions. There are people who look at EOTC 

education and moral education as two sides of the same coin. They argue that morality is rooted 

in EOTC education. They also argue that both the content and authority of morality are derived 

from EOTC education, which in the long run helps to shape the moral values of the people and 

the nation as a whole. For an educational system to facilitate social integration or to cater for the 

diverse conceptions of the good life in a pluralist society like Ethiopia, it should be able to 

inform the values underpinning various conceptions of the good life. Thus, a church education 

should satisfy the aims of education which are described in Ethiopian educational policy as the 

development of the spiritual, moral, cultural, mental and physical aspects, of all pupils Ministry 

of Education [MoE, 1991]. Hence, the EOTC schools offer a spiritual and moral basis for the 

development of human wholeness and a sure foundation for personal and social values based on 

the person and ministry of Christ. The Church school offers a distinctive language for 

understanding life and interpreting human experience. 

Although church education looks at physical, mental, scientific and practical aspects, more 

emphasis is laid on moral training. Another aim of church education is instilling appreciation of 

secular issues in life. This is because Christian is a way of life and embraces political, social and 

moral, economic and religious aspects. Religious, social and moral aspects are regarded as most 

important. Church education is also concerned with the material aspects of life. Church 

philosophers studied science, literature and arts. These subjects are regarded as important both 

in the acquisition of a livelihood and in the strengthening of moral character (Thungu et al., 

2008). 

However, today various members of the   community in Ethiopia have come to realize that a lot 

has been neglected in the moral and spiritual development of its youth enshrined in religious 

education, in the name of ‘catching up with modernity.’ When somebody specifically considers 

the case of Ethiopia, one could come across some sources that indicate the ‘attempt’ to 

introduce civics and ethical education type in the country before 1990s. For example, during the 

Imperial régime, the subject with the name moral education was given formally in Ethiopian 
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schools. The purpose was to shape the character of students in line with the Orthodox Christian 

faith to instill obedience and sense of sub service in the younger generation so that they could 

remain docile to the prevailing political, social and economic order (Girma, 2006; MoE, 2006). 

This nature of moral education prevailed in the country right up to the demise of the monarchy 

in 1974.  

Regardless of these efforts to teach Civic and Ethical Education as one integral part of 

Ethiopian school curriculum before the 1990s, many believe that the subjects taught during the 

reign of emperor and the Derge were not considered as civic education. In this regard, Merone 

says the following ; “Both the imperial period’s moral education & the Dergue’s political 

education can’t be taken as civic education for both of them did not fundamentally deal with the 

right, freedoms  and duties of Ethiopian citizens” (Merone, 2006: 251).  

Fentahun (2007) in Aschale (2009) has also pointed that altruism, integrity, cooperation spirit 

seem to decline in Ethiopian students. In the same manner, Bekele (2001) and Fakade (2003) 

Ethiopian youths have been influenced by western media. Hence, they lose their own moral 

values.  Some other local studies were also conducted concerning the implementation of Civic 

and Ethical education in our country. They disclosed that there has been poor implementation of 

the subject (Dawit 2006; Girma, 2006; MOE, 2006). According to MoE (2006) the major reason 

for the poor implementation of the subject attributed to lack of trained teachers, negative 

attitude of the teachers about subject, shortage of reference materials, lack of attention given by 

the concerned bodies. Eyayu (2007) attempted to investigate the inclusion of core social values 

in grade 10 civics and ethical education curriculum. He found that social values have been 

inadequately incorporated in the curriculum. Fekade (2003) has also ushered a similar finding.        

In general, the ethical  and moral foundation of Religious education in general and EOTC 

education in particular is understood in the sense that the process of becoming human was 

defined as an ongoing and gradual acquisition of fundamental human virtues such as justice, 

honesty, fairness, generosity and discipline. From the perspective of the Ethiopian community, 

moral living entailed living humanely that is, living a life that upholds the dignity and value of a 

human being. As such, the ethical and morality formation of the young in line with the moral 

code of the society was an essential element of EOTC education. Consequently, human and 

cosmic harmony was based on human moral living. EOTC Education in this respect, therefore, 
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aimed at helping people to be good members of the society (ethics of being) and to behave well 

(ethics of doing)and thereby live at peace within their ontological existence which included the 

unborn, the living, the living dead, ancestors, and the supernatural.   

Due to the aforementioned reasons, in contemporary Ethiopia, most institutions are characterized 

by a high level of corruption, poor commitment, disengagement, dishonesty, violence, crime, 

intolerance and negative way of looking at others (viewing others as threats). Hence, the 

Ethiopian education system demands some sort of intervention to improve the moral 

development of its future generation. The researcher assumed that one of the mechanisms to 

approach such a grand purpose is to investigate the ethics and moral cultivation practices of 

religious education, in my case, church education and integrate these practices into modern 

education. Therefore, this study was undertaken to examine how EOTC Qene Bet schools 

approached moral education and has the following research questions  

1. How Moral education is practiced in EOTC Qene Bet schools? 

2. What pedagogical approaches do Qene Bet teachers use in moral education?  

3. What are the implications of the moral education practices of Qene Bet schools for modern 

schools moral education practices?  

Methods 

Research Approach 

This study aims to explore and examine the pedagogical practices of Ethiopian Orthodox 

Church Qene Bet schools, as well as their implications for contemporary educational practices. 

Given the intent of this study, the researcher used a qualitative approach to explore the 

pedagogical experiences and practices of Qene Bet teachers and students about their teaching 

and learning processes in their natural setting. A qualitative approach was found to be 

appropriate to achieve this objective, since it seeks to understand topics or phenomena such as 

people, events, institutions, and activities from the perspective of the participants in specific 

contexts (Flick, 2002; Hoepfl, 1997; Maxwell, 1996; Patton, 2002). In addition, a qualitative 

approach is considered appropriate to achieve this objective because it seeks to understand 

topics or events such as people, events, organizations, and activities from the perspective of 

participants in context-specific settings (Flick, 2002; Hopfl, 1997; Maxwell, 1996).  
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Traditional education practices in general and the educational systems of the Ethiopian 

Orthodox Church in particular are not well investigated due to the lack of adequate study in the 

country. In such a context, the use of qualitative research is very useful as it helps to better 

understand an event or situation about which little is known (Strauss & Corbyn, 1990). 

Qualitative research is an umbrella term for research methods that describe and explain 

people's attitudes, perspectives, interactions, experiences, and social contexts. It is broadly 

defined as "any type of research that produces results that are not obtained by statistical 

methods or by other means of quantification" (Strauss & Corbyn, 1990: 17). For the reasons 

stated above, this study used a qualitative approach. 

Research Design 

Qualitative ethnographic research design was used to address the purpose of this study. An 

ethnographic research design is chosen when the researcher wishes to gain knowledge and 

understanding of a particular culture-sharing group. The goals of ethnographic design inquiry are 

to describe, interpret, and critically reflect on the "world as world" (Manen, 1990). 

Understanding how Qene Bet School teachers teach and students’ learn requires a deep 

understanding of culture. Ethnographic design was employed in this study to understand more 

about the educational culture of traditional Qene Bet church school teaching and learning 

practices and to capture and describe their (church school teachers and students) pedagogical 

experiences. The educational cultures of EOTC Qene Bet schools are culturally unique and 

localized specifically to the EOTC. A qualitative ethnographic design seems more appropriate to 

fully understand and describe these unique details. In addition, ethnography design is suitable for 

this study because it captures data from the perspective of people (i.e., church school teachers 

(Yenetas), students, EOTC leaders) with a keen interest in how teaching and learning  is taking 

place in traditional Qene Bet church schools. Therefore, ethnography design is the most 

appropriate method for this study. 

Research Participants 

The Ethiopian Orthodox Church provides education in churches and monasteries found in 

different parts of the country. However, in this study, three EOTC Qene Gubae Bets, which are 

found in Bahir Dar City Administration and West Gojjam Administrative Zone in Amhara 

Regional State, were selected as a sample of the study. The sampled Qene Gubae Bets were 
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selected purposely due to their long experience in the provision of Qene education. Accordingly, 

Debre Miraf Washera Mariam, Debre Mewi Mariam, and Debre Selam Kidus Gebreal Qene 

Gubae Bets were selected as a sample of the study. Teachers and students were the sources of 

data. In the church education system, a single teacher is assigned to one Gubae Bet to teach 

students. Accordingly, three Qene Bet teachers are found in three Qene Gubae Bets. Therefore, 

all (3) Qene Bet Yenetas (teachers) were used as data sources using a comprehensive sampling 

technique. In addition, 15 senior Qene Bet students (5 students in each school) were taken as 

research participants due to their seniority and the role they have in Gubea Bets. 

Data Collection Instruments 

In a qualitative study, interviews, observation, focus group discussion (FGD), and document 

analysis are the main data collection methods (Creswell, 2012; Patton, 2002). This study 

employed multiple qualitative data collection methods: field observations, individual interviews 

and focus group discussions. These data collection instruments were used to get detailed 

information about the pedagogical practices of Qene Gubae Bets.  

Field Observations  

Observation was my main instrument to collect data. Since the study was about pedagogical 

practices at Qene Gubae Bets, it was important to see what Qene teachers and students do in 

the classroom and outside the classroom. Maxwell (2005) argues that it is well known that 

observation often provides a direct and influential way of learning about people’s behavior and 

the context in which it occurs. Ethnographic research requires a variety of methods for data 

collection. Observation is one of the key data collection techniques, central to ethnographic 

qualitative research to achieve a holistic analysis of a social setting (Patton, 1990; Robson, 

2002). Observation provided direct personal contact with participants and provided the 

opportunity to capture information from real settings. It provided the researcher with a first-

hand experience, which helped me to observe and understand the Qene Gubae Bets educational 

culture mainly from pedagogical perspectives, during which the pedagogical practices of the 

Qene Bet church schools were closely observed. Observations provided insight into the 

teaching and learning methods, assessment and evaluation practices, class size, and language of 

instruction, teacher-student interaction, co-curricular activities, school environment, and daily 

life of students in Qene Bet church schools. It also enables the researcher to see things which 
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may have been overlooked by the interviewer and informant. Thus, both participant and non-

participant observation is the main data collection method in this study. 

Interview 

In a qualitative study, interviewing is a major source of data needed for understanding the 

phenomena under study (Bryman, 2008; Creswell, 2012). The interviews are often conducted 

to elicit detailed data from participants, and it also creates opportunities to understand 

individuals’ perceptions, thoughts, and experiences (Adamu, 2014; Keith, 2009). Thus, in this 

study, an interview was used as one of the data collection instruments. From the three types of 

interviews (unstructured, semi-structured, and structured), A semi-structured interview which 

allowed the researcher to focus on the main issues that the study sought to address by 

incorporating issues and probing interviewees to elaborate   their original responses was used. 

Interviews were conducted with six key informants, including three Qene Bet Yenetas 

(teachers) and three Qene Gubae Bet students. An interview guide was primarily prepared 

based on the literature review and used to prompt the interviewees to provide more information 

about the issues under study. An interview guide, which comprises the list of questions and 

major topics that need to be covered during interviews, was prepared and used to guide the 

interviews in a focused, yet flexible and conversational manner. Open-ended questions were 

prepared and used throughout the interviews because this allowed interviewees to respond in 

their own words and provide detailed information. The questions intended to get a sense of the 

teacher’s rationale for choosing methods of teaching, classroom organization and management, 

assessment and evaluation practices, teacher-student interaction, teachers’ and students life and 

challenges and opportunities of Qene Bet schools.  

The interview guide questions were commented by supervisors, PhD colleagues, and two 

language department teachers at Bahir Dar University. The interviews were conducted in 

person at the Qene Bets schools for 60 minutes to two hours and audio-recorded. In Qene Bet 

schools, both Amharic and Geez languages are used as the medium of instruction. However, all 

the interviews were conducted in Amharic language to minimize the language barrier. During 

interview time, I used an assistant data collector who is familiar in Geez language and Qene 

Bet school experiences to translate if some issues were raised by Geez language. In addition to 

the formal interviews, informal conversations with the participating teachers and students were 
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held daily. These conversations were valuable to clarify or explain actions that had occurred 

during fieldwork in Qene Gubae Bets. They also provided the opportunity to easily understand 

the culture of Qene Bets. These conversations became a part of the field study and were 

documented with the researcher's field notes. 

Focus Group Discussion (FGD) 

In ethnographic research, focus group discussion can be used with two or more participants 

(Hammersley & Atkinson, 2007). Focus group discussion is good for giving confidence to 

individuals within the group and allows children to set part of the agenda (Greig and Taylor, 

2008). Focus group discussion involves the social interaction of students among themselves. As 

a result, the data collected during focus group discussion may be qualitatively different from the 

one-to-one interaction between the researcher and students during the interview. Therefore, it is 

one of the mechanisms to get more complex data. In this study, the researcher held three focus 

group discussions with Qene Bet students (one FGD in each Qene Gubae Bets) at the end of the 

observation period. The goal of the focus group discussion was to create an opportunity to 

determine how much shared understanding is there on the teaching and learning processes of 

Qene Gubae Bets. Four Qene Bet students of each school were involved in the focus group 

discussion. These students were chosen because they were at the stage of "Qene Zerfa," the 

higher stage of Qene Bet education. The FGD took place for three hours in a quiet place around 

the church compound on Saturday afternoon, in the final weeks of observation of Gubae Bets. I 

organized the focus group discussion on Saturday because the participants are free on weekends. 

I had a mediating role by facilitating the discussion process. We also set some ground rules for 

the discussion, like trying to avoid interruptions while someone is talking. Generally, the focus 

group discussion created the social environment they used to have in real life, and the students 

were able to express their views using this opportunity. Like the interview, the focus group 

discussion was conducted by categorizing basic questions to be addressed during the discussion. 

Data Analysis Techniques 

In this study, a thematic, narrative and descriptive analysis was employed. This data analysis 

technique in an ethnographic study is a detailed description the context and processes observed 

and an explanation of the elements explored in detail (Lincoln & Guba, 1985). Therefore, a 

thematic approach and narrative description of the relevant pedagogical practices of Qene 
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schools were qualitatively analyzed on the basis of the themes and subthemes identified from 

classroom observation, interview, and focus group discussion. The researcher read the 

transcripts of interviews and field notes several times and made notes using short phrases, ideas, 

or key concepts relevant to the research questions. These phrases, ideas, and key concepts 

served as codes or categories identified for themes. Based on the themes analysis, the researcher 

made conclusions. 

Ethical Considerations 

Researchers and participants are responsible both professionally and morally ethical in 

conducting this research. To this end, the different ethical principles must be followed in order 

to ensure the smooth accomplishment of the research. As a result, letters of support and 

cooperation from church schools were secured to ensure the success of the study. The 

participants were told that the data collected from them would never be utilized for anything 

other than the study. All participants gave their consent, and we kept an oral agreement with 

them. Before the data collection, the objectives of the study were explained to the participants. 

The participants were also informed that the information they provided would only be used for 

the purposes of the study. In addition, the researcher ensured confidentiality by identifying the 

participants by code rather than name. 

Results  

This study was conducted to investigate the practices of moral education and its pedagogical 

approaches in EOTC Qene Bet schools. Data were collected through field observation, 

interviews and focus group discussion. In this section, the results of the study are presented and 

discussed. First, the general moral educational traditions of the Qene Bet schools were presented. 

Following this, a section showing the major results of the classroom observations, interviews and 

FGD are organized and presented in terms of moral educational practices in Qene Bet schools, 

and the pedagogical approaches used to cultivate the ethics and moral aspects of students.  

Moral Education Practices in Qene Gubae Bets 

In this section the findings of moral education practices and the pedagogical approaches which 

have been put in place in Qene Bet schools for moral education of students are presented. 
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The Nature of Moral Education in Qene Bet Schools 

Ethiopian Orthodox Church has rich history and educational culture on moral education. For 

example, the church has significant contributions for Ethiopian values such as hospitality, 

respect, truthfulness, obedience, moderation, forgiveness, firmness. The Ethiopian Orthodox 

Tewahedo Church, in this way, is a lived manifestation of moral and ethical teachings as well as 

ideals anchored in strong Ethiopian mores and traditions. EOTC morality is at the heart of EOTC 

education. Morality's content and authority are obtained through EOTC education, which helps 

to develop people's and the nation's moral ideals in the long run. For an educational system to 

facilitate social integration or cater to the diverse conceptions of the good life in a pluralist 

society like Ethiopia, it should be able to inform the values underpinning various conceptions of 

the good life. Thus, a church education should satisfy the aims of education, which are described 

in Ethiopian educational policy as the development of the spiritual, moral, cultural, mental, and 

physical aspects of all pupils. Hence, the EOTC traditional schools offer a spiritual and moral 

basis for the development of human wholeness and a sure foundation for personal and social 

values based on the person and ministry of Christ. Therefore, church education in general and 

Qene Bet education in particular, moral education, ‘ye gibregebinet timihirit’ is one of the foci of 

the curricula. 

The Qene Bets teachers and students interviewed and the field observation revealed that church 

education in general and Qene Bet schools in particular teach students about how to satisfy the 

mental, physical, cultural, spiritual, and moral development of students. Qene Bet education 

addresses student’s secular, religious, and ethical concerns. Church education is expected to 

affect behavioral changes among the students. The knowledge acquired should lead them to a 

deeper commitment in their religious faiths to enhance their morals and to have good disciplines 

in all aspects of social living.  

One of the participants (Qene teacher) explains the nature of moral education in EOTC as 

follows: 

I think if someone go[es] to church schools( from lower to higher levels), at the end we 

expect him to first fulfill his personal obligation to God like praying, fasting and refrain 

from evil things like drugs, alcohol, stealing. Second, he should fulfill his obligation to 

society. He should see himself as part of the human race; that he is here, as the Bible said 

God sent man to do God’s work. Church education and character education should be 

reflected in his philosophy of life (Y2). 
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This participant’s appeared to indicate that if an individual has attended church school, from 

that experience, the individual should gain a sense of duty to God. Moreover as God’s worker, 

the individual should fulfill his obligation to society and by doing so he also fulfills his 

obligation to God.  The religious community, the Christian community specifically, associated 

the behavior of fulfilling the obligation to society with worshiping. This is an indication that 

expected behavior can be expressed in religious terms; it depends on the intent and focus of the 

user. 

Other participant in the study also described the nature of moral education or character 

education in church schools as follows: 

...Being polite, being respectful, to peers and teachers; being a good citizen, being lenient, 

being soft and care for others and share whatever you have with others is the culture of 

EOTC and these are the results of moral education of the church (Y3).  

The findings from this analysis revealed that most of the Qene teachers expressed the expected 

behavior of character education used religious traits to describe the expected behavior for 

character education. 

The Pedagogical Approaches in Place for Moral Education in Qene Bet Schools 

Based on the data collected from the participants’ interview responses, FGD and from formal 

and informal observation, it was revealed that moral education is given using different 

pedagogical strategies. 

Regarding the pedagogical approaches in placed in moral education of the church one of the 

participants (Qene teacher) explains as follows: 

In church education not only the lessons taught good behavior but also every activity in the 

church in general and church schools in particular is sources of ethics and morality. 

Therefore, we use different strategies to make students disciplined and good society. For 

instance, we taught ethics and moral issues through direct advising, modeling, teaching 

through biographies, extra- curricular activities in the schools and by setting rules and 

regulations (Y2). 

The other participant (Qene teacher 3) also mentioned different pedagogical strategies that are 

apply to teach and mentor students on moral education.  For instance, he explains the following 

strategies: 
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 I encourage students to brainstorm on good morals during their normal classwork. 

Classroom counseling during normal lessons and enforcement of school rules and 

regulations, teaching of biographies, peer counseling, mentorship and role modeling are 

strategies apply in teaching morals in church education. However, in Qene Gubae Bets 

there is no direct instruction of morals (Y1). 

In this regard, one of the interviewees (QS1) said that:  

I have attended my education in different Qene Gubae Bets; this Qene Gubae Bet is the 

fourth one. In all these Gubae Bets which I have attended my education, there is no formal 

instruction of moral education. But all activities what teachers and students do in the Gubae 

Bets normal class and out of the normal classroom situation are guiding us morally. For 

instance, we are given orientation about rules and regulation of the Gubae Bets before 

starting education in that Gubae Bets by Yenetas and leaders who are assigned for this 

purpose.  Our turors are also responsible for students’ behavior and education. The Gubae 

Bets also invites tutors in every movement to talk to the students on good morals and we are 

doing well on moral formation (QS1). 

The other participant of the interview (QS3) is also explained about the pedagogical strategies 

used for moral education in QeneGubae Bets as follows: 

At every level of Church schools, we are provided with behavioral models of how to live the 

core values. For example, teaching the life and practices of Kidusan and their companions 

was one of the strategies used to teach us about religious core values. For example, we 

studied the life of Kidusan, an important figure in EOTC history who served as a role 

model of patience and wisdom. Moreover, in our interaction with teachers and students, 

teachers and students modeled cooperation, mutual respect, responsibility, compassion and 

modesty (QS3).   

Form this participant; the researcher deduces that teachers at Qene Bet Church schools assumed 

responsibility for modeling the core values. During classroom observations, modeling was the 

pedagogical strategy observed most often in church schools. Moreover, in their interaction with 

students, Qene Bet teachers modeled cooperation, mutual respect, responsibility compassion and 

modesty (Informal observation).  
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Similarly, one of the Qene teachers (Y3) said that “we church teachers need to show tolerance 

and good character in the church schools to inspire our students; we do not use offensive 

language while instructing the students, show equality towards students, and listen to them 

carefully”( Y3).  

The other participant of the interview (QS2) is also explains the methods of moral education in 

the following manner: 

There are a lot of stories in church history and the biographies of the different Kidusan that 

would be a rich source for supporting our attempts to promote moral values and reach 

students regarding internalizing these morals. Utilizing these historical biographies would 

allow us to construct an accurate conviction because the Kidusans are considered our 

models as Orthodox Church believers and their behaviors and acts are a rich reference for 

moral training (QS2).   

From the ideas of this participant, I understand that teachings through biographies are one of the 

methods in placed for moral education in Gubae Bets.  

In a similar way all the FGD participants in all Qene Gubae Bets directly or indirectly raised 

different pedagogical strategies that are in placed by Qene Gubae Bets to teach and mentor 

students for moral education. For instance, the participants reported that role modeling, teaching 

character through stories, direct advising, teaching character through community service, church 

school rules and regulations, hidden curriculum and mentorship are some of the major 

pedagogical approaches placed in moral education at church schools. 

During the FGD, almost all participants raised the significant values of role modeling, teaching 

through biographies and mentorship to teach and guide students in moral education in every level 

of Gubae Bets. For instance, the participants explained how to teach character through modeling. 

The church schools demand that all of Yenetas (teachers) and students represent good Christian 

role models in the way they act and teach, as well as the way they interact with students and 

teachers either in their teaching and learning sessions or out. It is not enough in EOTC to be 

knowledgeable, what really matters is the application of these religious principles and values in 

their actual life. Christian is not made up solely of rituals; instead, it is a living religion that 

emphasizes how one should deal with or respect others. Accordingly, the practicing of such 
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behaviors in EOTC institutions is simply expected. Implementing Christian behaviors among 

students is, however, a great responsibility, and in order to help students internalize such values, 

the modeling of such behaviors by Yenetas is an important component perhaps the most 

important component of all. Thus, in EOTC schools, role modeling is very important for moral 

education. In moral education, Yenetas (teachers) are always considered as students’ role 

models, and students show their utmost respect to teachers as to their fathers. Moral education in 

the church is based on the mutual activity of ‘the teacher and the learner’, and moral education 

becomes effective when students take their lessons to heart and put them into practice in their 

own lives. Therefore, teachers are considered as both moral exemplars and moral guides to their 

students. This is to imply that church school students learn best from what they encounter and 

see in their daily interactions. 

The other very important pedagogical approach raised by the FGD participants was teaching 

students moral behaviors and values through biographies. Teaching character through stories 

about religious kidusan life is a strategy employed in the church moral education. The Biblical 

narratives provided for students to receive a balanced diet of stories about heroes and historical 

figures who have taken the moral journey, with or without success. There are ample 

opportunities to use literature to teach character in Church schools. Reminding religious 

students about the glorious past of ancestors to motivate them and keep them on the right path, 

is a common practice in EOTC Schools.  

Participants in the FGD are also raised the application of mentorship in church schools education 

for academic subjects as well as moral education. The participants reported that mentorship of 

students is regularly taking place in the church schools. Mentorship is one of the major 

approaches which Gubae Bets can use to form students to acquire both moral virtues and 

enhance their academic attainment. All Church school teachers and students involved in moral 

education of students. Students should be assigned for tutors to teach and mentor for both 

academic and moral education. Yenetas are good counselors and the students respect and listen 

to the advice and guidance given by religious teachers and senior students. In Qene Bets, it is one 

of the obligations of all senior students to counsel the students any time and we are seeing the 

results. Thus, church school teachers used peer counselors to guide other students. 
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In addition, the FGD participants also explain the role of hidden curriculum in making students 

disciplined in church education. Qene Gubae Bet students’ learned lessons implicitly without 

direct instructions from the hidden curriculum. For instance, the participants raised different 

religious core values such as honesty, tolerance, respect each other, helping each other, the value 

given for Yenetas( students kissed Yenetas’ feet when they promote from one level to the other), 

which are usually manifested through the culture of the church in general and church schools in 

particular. Research participants stated that the moral cultures of the Qene schools are defined by 

the core values, which influence the practices and behaviors of the school community. Religious 

practices are inherent in the culture of these schools. At Qene Bet church schools not only did 

students learn core religious values through direct instructions, but they also learned values 

through the hidden curriculum. Students often displayed caring attitude for each other as well as 

for their teachers. One example of caring was observed during ‘Qene Qotera’ session. One of the 

senior Qene students was called on frequently by classmates for assistance with their Qene study 

and he assisted them without hesitation. During the informal discussions and observations with 

teachers and students in church schools providing academic assistance and tutoring junior 

students is the culture of church schools. Thus, the moral culture of the Qene Gubae Bets created 

an environment that encouraged respect, and concern for others. Therefore, at Qene Gubae Bets, 

students learn core values through the hidden curriculum, accorded with the practices and 

behaviors of the school community, which embodies the culture of the Gubea Bets, students 

learn core values such as caring for others, honesty and respect. 

Similarly, as the researcher observed in the field, church students learnt more from their peers 

than their teachers with living in their ‘gojo’ (hut), play and in their learning processes. It is 

observed that teachers also came in to guide and instruct students in the form of proverbs and 

narratives that contributed to ethical and intellectual make-ups. Students also learnt through the 

teaching and learning processes, imitation and social ceremonies.  

Generally, from the preceding analysis the researcher deduces that moral education in Qene Bet 

education is given in an integral part of the curriculum, not taught as a separate subject. In Qene 

Bet church schools, the opportunity for teaching character through integrated units is optimized 

through the use of narrative stories, in religion and storytelling sessions. During the interview 

and FGD sessions, Qene Bet teachers and students said that church schools’ mission is to infuse 
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the education with the religious knowledge and values and the values of holistic learning based 

on the oneness of creation, makes it necessary to use integration as an instructional strategy.  

Thus, teachers used different pedagogical strategies such as classroom rules and regulations that 

should be based on the principles of good character; teachers should model good character for 

the students to observe; guidance and modeled behaviors; taught character through hands-on 

service activities that contribute to the school, the community, and society; peer counseling, 

teaching through biographies and through the hidden curriculum. Therefore, Qene Gubae Bets 

implement moral education through integrated moral education which is based on how students 

acted, both morally and academically. The main purpose of integrated moral education was to 

infuse moral education throughout the school environment.  

Discussion of the Findings 

Moral education is a key goal of Ethiopian Orthodox Tewahido Church (EOTC) schools, which 

teaches students religious values and focuses on generating good citizens for themselves, their 

communities, and society. Church schools have responsibility to guide and assist the course of 

building students’ morals so that to be strong and healthy personal characters could be possessed.  

Based on the data collected from the participants’ interview responses, and the FGD, as well as 

from formal and informal observation, it was revealed that moral education was given as an 

integral part of the curriculum not taught as a separate subject. Integrated moral education was 

based on how students acted, both morally and academically. The main purpose of integrated 

moral education was to infuse character education throughout the school environment.  

The findings revealed that several pedagogical strategies that are effective for teaching moral 

education are realized in EOTC Qene Bet schools. In all the three Qene Bet church schools 

which participated in this study apply different pedagogical approaches to cultivate the ethical 

and moral dimensions of students’ development. Role modeling, storytelling, guidance and 

counseling, mentorship, life skills lessons, school rules and regulations, students peer counselors 

were found the most frequent pedagogical approaches in place for moral education in church 

schools. 
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Behavioral Models as Pedagogy of Moral Education 

At Qene Gubae Bets students were provided with behavioral models of how to live the core 

values. For example, teaching the life and practices of Saints (Kidussan) was one of the 

strategies used to teach the students about core values. The EOTC curriculum for all levels stated 

that the curriculum provides the opportunity for students to analyze various Christian role 

models and their effect upon societies in which they live. According to EOTC, God and his 

companions are some of those role models from whom students are expected to learn the core 

values. In Qene Bet schools, teachers and senior students act as role model for their students. 

Consistence with finding, Endalcachew (2016) argued that to better transmit knowledge and help 

to develop students' understanding and core values, teachers should have professional and ethical 

mandates. However, in Ethiopian schools it is common to see poorly role model and unmotivated 

teachers with low morale due to inadequate incentives, low respect for and status of teachers, and 

poor school management (Endalcachew, 2016). This in turn, adversely affects the proper role 

that teachers should play in delivering quality education and shaping the behaviors of the 

students. Rights and love of country are key concepts for good character (Eddington & Ambrose, 

2010). The cultivation of the students’ ethical conduct cannot be realized by the simple effort of 

Civics and Ethical Education teachers. School principals and teachers should be exemplary for 

students by actually practicing social and democratic values and principles as well as moral 

virtues. The teachers should also equip their students with the necessary knowledge and skills of 

pedagogy as well as teaching methodology to encourage the learners to practice what they have 

acquired in class and to produce responsible and rationale citizens. 

Classroom Rules and Regulations 

Classroom rules should be based on the principles of good character, and teachers should model 

good character for the students to observe. Additionally, students should be taught character 

through hands-on service activities that contribute to the school, the community, and society in 

general. The findings of this study showed that Qene Guabe Bets have an ethical school 

environment. The school community should respect the rules and regulations of the school 

firmly. Teachers have to be models for their students by modeling the good behavior and 

enforcing the rules of the school. 
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Narrative Biographies as Pedagogy of Moral Education 

One of the findings of this study revealed that moral education in Qene Gubae Bets is also 

provided through teaching students moral behaviors and values through biographies. Teaching 

character through stories about religious Kidusan life is a strategy employed in church of moral 

education. The Biblical narratives provide students with a balanced diet of stories about heroes 

and historical figures who have made the moral journey, with or without success. There are 

ample opportunities to use literature to teach character in church schools. Reminding religious 

students about the glorious past of their ancestors to motivate them and keep them on the right 

path, is a common practice in EOTC schools. 

Mentorship as Pedagogy of Moral Education 

The other findings of this study showed that mentorship is one of the major pedagogical 

approaches in church education to teach and mentor ethics. The participants of the study reported 

that mentorship of students is regularly taking place in the church schools. This study found that 

mentorship of students taking place in most of the Qene Bet schools. 

Mentorship is a good approach which schools can use to form students to acquire both moral 

virtues and enhance their academic attainment. All Qene bet school communities involved in 

moral education of students. Students should be assigned as mentors with programmed days of 

meetings to evaluate their progress. In consistent of this finding, Roso (2004) argues that the 

main role of moral education is to expose its target group to specific attitudes, lifestyles and 

outlooks and in particular, to individuals in which these lifestyles are embodied. Schools, 

therefore, need to take students mentorship seriously for this will be instrumental in forming 

them to acquire good attitudes and virtues and therefore reduce the perennial discipline problems 

in schools today.  Thus, mentorship is one of the major approaches which Gubae Bets can use to 

form students to acquire both moral virtues and enhance their academic attainment. All Church 

school teachers and students involved in moral education of students. Students should be 

assigned for tutors to teach and mentor for both academic and moral education. Yenetas are good 

counselors, and the students respect and listen to the advice and guidance given by religious 

teachers and senior students. In Qene Bets, it is one of the obligations of all senior students to 

counsel the students any time, and we are seeing the results. Thus, church school teachers used 

peer counselors to guide other students. 
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Hidden Curriculum as Pedagogy of Moral Education 

Qene students not only learnt ethics from direct instruction, rather, they learnt through the hidden 

curriculum.  Qene Gubae Bet students’ learned lessons implicitly without direct instructions 

from the hidden curriculum.  For instance, the participants raised different religious core values 

such as honesty, tolerance, respect each other, helping each other, the value given for Yenetas 

(students kissed Yenetas’ feet when they promote from one level to the other), which are usually 

manifested through the culture of the church in general and church schools in particular. 

Research participants stated that the moral cultures of the Qene schools are defined by the core 

values, which influence the practices and behaviors of the school community. Religious practices 

are inherent in the culture of these schools.  At Qene Bet church schools, not only did students 

learn core religious values through direct instructions, but they also learned values through the 

hidden curriculum. Students often displayed a caring attitude for each other as well as for their 

teachers. One example of caring was observed during ‘Qene Qotera’ session. One of the senior 

Qene students was called on frequently by classmates for assistance with their Qene study, and 

he assisted them without hesitation. During the informal discussions and observations with 

teachers and students in church schools, providing academic assistance and tutoring junior 

students is the culture of church schools. Thus, the moral culture of the Qene Gubae Bets created 

an environment that encouraged respect, and concern for others. Therefore,  at Qene Gubae Bets, 

students learn core values through the hidden curriculum, through the practices and behaviors of 

the school community, which embodies the culture of the Gubae Bets, students learn core values 

such as caring for others, honesty and respect. 

Generally, from the forgoing discussions of findings, one can conclude that Qene Gubae Bet 

teachers used different pedagogical strategies such as: classroom rules and regulations that 

should be based on the principles of good character; teachers should model good character for 

the students to observe; guidance and modeled behaviors; teaching character through hands-on 

service activities that contribute to the school, the community, and society; peer counseling, 

teaching through biographies; and through the hidden curriculum. Therefore, Qene Gubae Bets 

implements moral education through integrated moral education, which is based on how students 

act both morally and academically. 
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Conclusions and Implications 

The findings revealed that several pedagogical strategies that are effective for teaching moral 

education in EOTC Qene Bet schools have been infused. Based on the data collected from the 

participants’ interview responses, and from formal and informal observation, it was revealed 

that the moral education is given using different pedagogical strategies. 

Ethiopia is known for its traditional values such as trustworthiness, hospitability and 

respectfulness. Such values are mainly strong in the traditional education context. However, 

since such values are taught in schools from the rationalist perspective under the subject Civic 

and Ethical Education, a subject that was partially rejected from the school curriculum of the 

socialist junta, under the assumption that “to know the good is to do the good”, no major 

successes seemed to be achieved on the part of the school generation except inculcating certain 

democratic principles which mainly emphasized rights over duties. For this reason, I understand 

that the subject Civic needs to be detached from the Ethical/Character Education and such moral 

education should be based on not only on intellectual aspects but also on the emotional, spiritual 

and intuitive knowledge extracted from the values of the world great religions in general and 

EOTC in particular. This can help, on the one hand, to develop the emotional and moral 

intelligence of the school generation, and on the other hand, to reintegrate the modern education 

with the cultural heritages of the country. Hence, moral education should not be confused with 

knowledge acquisition.  

EOTC education shapes social responsibility and practice thereby satisfying the mental, physical, 

cultural, spiritual, and moral needs of the society as well as preparing its members for the 

experiences of a better and tolerant ways of living. The Ministry of education and concerned 

stakeholders should use this opportunity to modify their curricula and use these opportunities to 

inculcate and create disciplined citizens in all aspects of social life 
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