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Abstract

The study aimed to examine the predictive relationships between socio-emotional
competence and psychological resilience of conflict-induced displaced adolescents
found in Debre Berhan camps. A cross-sectional quantitative research design was
employed, and data were collected from 384 sampled adolescents selected using
stratified random sampling techniques. A total of 378 valid questionnaires were
analyzed using T-test, one-way analysis of variance (ANOVA), and multiple linear
regression. The result of this study showed that there was a significant mean difference
in the socio-emotional competence of conflict-induced displaced adolescents due to
their gender and educational qualification, while no significant differences were found
across early, middle, and late adolescence stages. Conversely, psychological
resilience did not significantly differ by gender or developmental stage but varied
across educational levels. Furthermore, the regression analysis found that all
components of socio-emotional competence significantly and positively predicted the
psychological resilience of conflict-induced displaced adolescents. Based on the
findings, the researcher recommended that the organizations operating in the camps
should revise the service provision and strategy to incorporate socio-emotional skill
and psychological resilience training. Additionally, efforts should be made to enhance
the educational level of adolescents, and mental health professionals should prioritize
interventions aimed at strengthening the socio-emotional skills and resilience of
adolescents.

Keywords: Conflict-Induced Displaced Adolescents, Psychological Resilience,
Socio-emotional Competence
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Introduction

Adolescence is a critical stage of development within the human lifespan, serving as
a foundation for significant physical, affective, cognitive, and social changes (Davis
& Qualter, 2020; Zheng et al., 2021). It is a period of transition from childhood to
adulthood marked by rapid transformations that involve reorganization, activation,
and shifts in societal expectations, including new responsibilities and complex
developmental tasks (Cutuli & Herbers, 2018). Adolescents also exhibit heightened
sensitivity to social stimuli and an increased need for peer interaction (Orben et al.,
2020). However, the rate at which adolescents experience changes may differ across
various cultures and societies; it depends on the process of socialization, training, and
education (Kapur, 2015). Currently, the global population of adolescents is around 1.3
billion, representing a remarkable 16% of the world's population (United Nations
Children's Fund [UNICEF], 2023). Similarly, more than one-third of the total
population of Sub-Saharan African countries is between the ages of 10-24 (United
Nations Population Fund [UNFPA], 2012). In Ethiopia, this age group constitutes
approximately 33% of the total population (Ministry of Health [MOH], 2020).
Specifically, in the Amhara region, the estimated number of adolescents aged 10-24
is around 8,366,324, with 800,060 residing in the Northern Shewa Zone (Amhara
National Regional State Bureau of Plan and Development [ANRSBoPD], 2023).

The number of adolescents living in displacement worldwide continues to rise. As a
result, displacement disrupts transitions to adulthood in multiple ways (Jones et al.,
2021). One of the most prominent causes of displacement is conflict. There has been
a growth in the frequency of conflict across the globe, and this conflict leads to
extensive displacements (Magbool & Turrey, 2019). So far, displacement caused by
conflict remains a major concern, particularly in sub-Saharan Africa (Internal
Displacement Monitoring Center [IDMC], 2023). Mainly, conflict-induced
displacement related to ethnic and border-based disputes is higher in Ethiopia (Tesfaw,
2022; Yigzaw & Abitew, 2019). Adolescents who have been displaced are more
susceptible to encountering psychosocial and physical problems than at other
developmental stages (Jones et al., 2021; Thompson et al., 2023). In addition to this,
displaced adolescents are confronted with less stable environments, taking on adult
roles, high pregnancy rates, increasing geographic mobility of families, low family
assets, poor housing, social exclusions, violence, lack of education, and
unemployment (Jones et al., 2021; Kelsey & Simons, 2014; Lata & Devi, 2016).
Moreover, individuals who have been displaced are exposed to mental health problems
such as depression, anxiety, post-traumatic stress, lower levels of self-esteem, and
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hopelessness (Kaplan & Bianchera, 2021). Conversely, healthy cognitive, physical,
sexual, and socio-emotional development is guaranteed for all adolescents to
successfully enter adulthood (Alderman et al., 2019).

To navigate the unique challenges of adolescence, especially in the context of
displacement, young individuals require both socio-emotional competence and
psychological resilience (Cerit & Simsek, 2021). Those who have better socio-
emotional competence and resilience effectively deal with the complex challenges of
an unstable world (Bolekova et al., 2022; Nwafor et al., 2023). Moreover, young
individuals who possess a wide-ranging array of protective and promotive factors have
the potential to experience more favorable outcomes (Center for the Study of Social
Policy [CSSP], 2018).

Socio-emotional competence is a multidimensional construct that integrates both
social and emotional competencies (Kalsoom, 2020). It is the ability to be aware and
manage one’s own emotions, recognize the emotions of others, establish positive
relationships with others, and make responsible decisions (Zhou & Ee, 2012). Itis also
referred to as social and emotional intelligence; this phenomenon pertains to the
behavioral patterns of individuals in social settings and their ability to process
intrapersonal or interpersonal emotional information (Butvilas & Kovaité, 2022;
Humphrey et al., 2011). According to Goleman’s (2006) model of social intelligence,
social and emotional intelligence are intertwined, with minimal distinction between
cognitive and social abilities.

Psychological resilience, on the other hand, refers to the ability of an individual or
system to recover or adapt well in the face of trauma, survive and thrive despite there
exists of significant adversity and stress (Mukherjee & Kumar, 2016). It plays a vital
role in one’s mental health, and a higher level of psychological resilience contributes
to the overall well-being of a person (Bozdag, 2020).

Richardson's (2002) meta theory of resilience and resiliency posits that the concept of
resiliency commences with any given moment in which an individual has successfully
adjusted to their life circumstances. Furthermore, according to Bronfenbrenner's bio-
ecological systems theory (1989, 2005, and 2006, cited in Hurd et al., 2013; Sanji,
2018), an individual's socio-emotional competence and resilience arise from various
systems, such as the personal level, microsystem, mesosystem, exosystem,
macrosystem, and chronosystem. Therefore, Bronfenbrenner’s bio-ecological systems
theory provides a powerful framework for understanding how displacement (e.g.,
forced migration, homelessness, and individual characteristics such as age group,
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gender category, level of education) disrupts a person’s socio-emotional development
by destabilizing multiple environmental systems.

Empirical studies have demonstrated that resilience has a positive relationship with
socio-emotional skills (Nwafor et al., 2023). People with better socio-emotional
competence have better resilience, and the development of socio-emotional skills
contributes to the improvement of resilience (Ashori & Aghaziarati, 2022;
Sarrionandia et al., 2018). Moreover, the link between socio-emotional competence
and psychological resilience yields greater recovery from adversity and creates
positive mental health (Grazzani et al.,, 2022; Habib et al., 2016). Conversely,
adolescents with underdeveloped socio-emotional skills are at a higher risk of facing
mental health challenges and struggling to build resilience (Martinsone et al., 2022,
Naglieri et al., 2013).

While studies on socio-emotional competence and psychological resilience have been
conducted in various countries, research on these constructs remains limited in
Ethiopia (Feyisa et al., 2022; Kaur et al., 2021). Despite the recognition of socio-
emotional competence and psychological resilience as critical factors for conflict-
induced displaced adolescents’ overall mental health and their day-to-day functions,
these issues are not sufficiently researched in the internally displaced persons (IDP)
camps of Ethiopia.

This study is essential because empirical evidence highlights that socio-emotional
competence and psychological resilience function as protective factors, promoting
both physical and psychological well-being. By addressing this research gap, the
findings will contribute to a better understanding of how these constructs influence the
mental health and daily functioning of conflict-induced displaced adolescents in
Ethiopia.

Statement of the Problem

The phenomenon of conflict-induced displacement remains a pressing global crisis,
with a staggering 62.5 million individuals residing in such conditions worldwide by
the end of 2022 (IDMC, 2023). Among them, 28 million people were internally
displaced due to conflict and violence across sub-Saharan African countries. In
Ethiopia alone, nearly 3.9 million individuals were displaced due to conflict and
violence by the end of 2022 (IDMC, 2023). Furthermore, the report of the United
Nations Office for the Coordination of Humanitarian Affairs (UNOCHA, 2023)
reported a deteriorating humanitarian situation for more than 800,000 individuals who
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have been displaced in Western Oromia as a result of continuous conflict. Addressing
this complex situation requires a multi-sectoral response in conjunction with the
ongoing enhancements in accessibility.

Adolescents who have encountered subsequent difficulties in their psychological
functioning are overwhelmed by the adversity that they faced (Gooding et al., 2011;
Harvey & Delfabbro, 2004; Milojevich et al., 2021). In the IDP camps of Debre
Berhan, located in the North Shewa Zone of the Amhara region, more than 26,000
internally displaced persons (IDPs) from Western Oromia are currently residing
(UNOCHA, 2023). However, despite the pressing mental health concerns within these
communities, psychosocial support and mental health interventions have received
limited attention (Makango et al., 2023). At the national level, research on socio-
emotional competence and psychological resilience among displaced adolescents
remains scarce, highlighting a critical gap in the literature.

This research mainly aims to address key gaps in previous research concerning
methodological approach, population coverage, and inconsistent findings related to
socio-emotional competence and resilience of adolescents.

Habib et al. (2016) conducted a correlational study on resilience, emotional
competence, and self-esteem following the Kashmir flash floods. Their study, which
employed a purposive sampling technique and a sample size of 289, has
methodological limitations that warrant further exploration in different contexts.

The research carried out by Martinsone et al. (2022) on adolescent social-emotional
skills, resilience, and behavioral problems focuses on population between the ages of
13-16 across three European countries. Similarly, a study carried out by Grazzani et
al. (2022) to determine whether resilience mediated the relationship between social
and emotional learning skills and mental health focused on adolescents aged between
11-16 years in Northern Italy. These studies do not account for the experiences of late
adolescents in displacement settings.

Furthermore, previous global and local studies reported inconsistent findings. While
study conducted by Nelson (2012) on demographic differences in school-entrant
adolescents’ social and emotional competence indicated that female pupils display a
commendable level of social and emotional competence compared to males. Oberle et
al (2014) study on social-emotional competence and academic achievement of early
adolescents indicated that it was a significant positive outcome in boys exclusively.
On the other hand, the investigation carried out by Pan et al. (2023) concerning the

Debre Markos University www.cjebs.dmu.edu.et




Dereje Mekbib Worku 45

sex differences in psychological resilience of late adolescents has revealed that males
are more resilient than females. Conversely, the study conducted by Feyisa and
colleagues (2022) on the psychological resilience of Wallaga University
undergraduate students indicated that the variables age and sex did not exhibit a
significant correlation with the level of psychological resilience. This shows
contradictory evidence, which needs further investigation.

Moreover, Kaplan and Bianchera’s (2021) systematic review highlights research
limitations regarding child and adolescent displacement, resilience, and social
engagement. While previous studies have examined the risks and well-being of
displaced adolescents, there remains a gap in understanding their socio-emotional
competence and resilience within the context of prolonged displacement.

Given the increasing number of displaced adolescents and the limited research on their
socio-emotional competence and psychological resilience this study aims to examine
the predictive relationships between socio-emotional competence and psychological
resilience of conflict-induced displaced adolescents found in Debre Berhan camps.

Research Question

The following basic research questions are set to meet the stated purpose of the study:
1. Are there significant differences in socio-emotional competence and
psychological resilience based on gender, age, or education?
2. To what extent do the constructs of socio-emotional competence predict the
psychological resilience of conflict-induced displaced adolescents?

Theoretical Framework

The meta-theoretical ground for this study was the bio-ecological systems theory,
which was initially developed by Urie Bronfenbrenner (1989, 2005, and 2006, cited
in Hurd et al., 2013; Sanji, 2018). Bronfenbrenner’s bio-ecological systems theory
emphasizes that adolescent’s development is influenced by multiple interconnected
environmental systems. These systems play a crucial role in shaping socio-emotional
competence, the ability to understand, express, and regulate emotions while forming
positive relationships.

According to Bronfenbrenner’s bio-ecological model, the individual socio-emotional
competence and resilience arise from various systems such as the personal level,
microsystem, mesosystem, exosystem, macrosystem, and chronosystem. However, in
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this study the main concern is some selected personal level. Therefore,
Bronfenbrenner’s personal-level focus aligns with my investigation of individual
predictors like age group, gender and level of education. The researcher chose this
model because it holds important factors that determine socio-emotional competence
and psychological resilience among conflict-induced internally displaced adolescents
in Debre Berhan camps. Moreover, Richardson view also emphasizes that resiliency
is not a fixed trait but a process triggered by disruption.

Self-awareness Psychological
Self-management Resilisnce
Social awareness I
Relationship management

Responsible decision ‘

Conceptual Framework

making

Figure 1: Conceptual Framework of the Study, which shows the Association of the
Variable

Method
Research Design

The study employed a cross-sectional survey with quantitative approach to study the
predictive relationship of socio-emotional competence and psychological resilience of
adolescents who have experienced internal displacement. Cross-sectional survey
studies are conducted at a single point in time or over a brief period, and it allows to
gather information from large group of people at the same time as well as occasionally
seeing the relationships between variables (Levin, 2006).

Sample and Sampling Technique

Stratified random sampling technique was employed to select the participants of the
study. Conflict-induced displaced adolescents were disproportionately stratified based
on gender, age and level of education. Disproportionately stratified sampling provides
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a better representation of key subgroups, improving the reliability of statistical tests
(e.g., t-tests, ANOVA), even if the groups are unequal in the population, and
minimizes variance in estimates for those groups, leading to more accurate
conclusions.

Data Collection Instruments
Social Emotional Competence Questionnaire (SECQ)

The Social-Emotional Competence Questionnaire (SECQ) consisted of 24 items. The
SECQ comprises five constructs: self-awareness, self-management, social awareness,
relationship management, and responsible decision-making. The items were rated
using a five-point Likert scale ranging from 1 (Not at all true for me) to 5 (Very true
for me). The instrument was adapted from Zhou and Ee (2012), who reported that the
reliability of the original English version ranged from .62 to .72 across the five
dimensions. The reliability coefficients of the scales in subsequent studies conducted
in Singapore range from Cronbach’s alpha coefficient of .71 to .92 (Nwafor et al.,
2023). A pilot study confirmed the reliability of the SECQ, with an overall Cronbach’s
alpha of .891. The reliability coefficients for each construct were as follows: self-
awareness (.836), self-management (.889), social awareness (.896), relationship
management (.837), and responsible decision-making (.872).

Resilience Resource Scale (RRS)

The Resilience Resource Scale (RRS) consisted of 12 items rated on a five-point Likert
scale ranging from 1 (Strongly disagree) to 5 (Strongly agree). This instrument was
adapted from Julian et al. (2020), who reported a Cronbach’s alpha coefficient of .90.
The pilot study confirmed a high internal consistency for this scale, with a Cronbach’s
alpha of .905. To reduce language barriers, the original English instruments were
translated and contextually adapted into Amharic before the pilot survey. While the
face validity and content validity were assessed by experts in the field through written
and oral feedback, the construct validity was examined using confirmatory factor
analysis (CFA) based on the pilot study.

Methods of Data Analysis

Following data collection, responses were entered into SPSS version 21 for analysis.
The overall response rate for the study was 98.43%. Inferential statistical analyses
were conducted to examine the relationships among variables. Independent sample t-
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tests and one-way analysis of variance (ANOVA) were used to analyze differences in
socio-emotional competence and psychological resilience across gender, age, and
educational level. Standard multiple linear regression analysis was used to explore the
predictive ability of socio-emotional competence on psychological resilience. Tukey-
Kramer post hoc tests were conducted when ANOVA results were statistically
significant, allowing for group comparisons of unequal sample sizes. Effect sizes were
evaluated using Cohen’s d, partial eta squared, and Cohen’s f2 values, following
Cohen’s (1988) guidelines: Cohen’s d: Small (> .2), Medium (> .5), Large (> .8);
Partial eta squared: Small (> .01), Medium (> .06), Large (> .14); and Cohen’s f2
Small (> .02), Medium (> .15), Large (> .35).

Ethical Considerations

First, the researcher received the initial approval from Debre Berhan University,
Department of Psychology, to ensure that the researcher conducted the study within
Debre Berhan IDP camps. After obtaining permission from the stakeholders,
participants are fully informed about the purpose of the study and fill out the consent
forms. Indeed, participation in the research was voluntary. Measures should be taken
to ensure the respect, dignity and freedom of each participant and to ensure
confidentiality in the study. The consent form states that participants have the right to
take part in the study and confirms that their rights are protected. The researcher tried
to make the study participants comfortable and believed that no one would be harmed
by their participation in the study. Respondents were also informed that they could
refuse to participate in the study at any time if they chose to withdraw. Participants
were informed that the information they provide will be kept confidential and will not
be disclosed to anyone else in the camps.

Results

In this section, data analysis of socio-emotional competence and psychological
resilience of conflict-induced displaced adolescents across gender, age, and
educational level has been presented. Therefore, the participants’ demographic
characteristics are analyzed below.
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Table 1: Demographic Profile of the Respondents

Characteristics Total Sample Percent Mean SD  Skewne Kurto
(N=378) (%) SS Sis
Gender
Male 188 49.7 - - -.011 -2.011
Female 190 50.3 - -
Age
10-14 (Early Adolescents) 124 32.81
15-17(Middle 82 21.9
Adolescents) 172 455 16. 4.2 .045 -1.307
18-24 (Late Adolescents) 98 11
Educational Level
No schooling 16 4.23
1-8 224 59.26 - - 455 155
9-12 125 33.07
Diploma and above 13 3.44

Based on Table 1, 188 (49.7%) of respondents are male, while 199 (50.3%) of
participants are female, with a skewness of -.011 and a kurtosis of -2.011. Regarding
the developmental age of the respondents age range of 10-24 was considered as part
of the study. The majority of the respondents, 172 (45.5%), are late adolescents,
followed by early adolescents, 124 (32.81%), and middle adolescents, 82 (21.9%),
with a mean age of 16.98 years (SD = 4.211), with a skewness of .045 and a kurtosis
of -1.307.

In addition to this, 16 (4.23%) of respondents are not educated, more than half 224
(59.26%) of participants completed grade 1-8, 125 (33.07%) of respondents had
completed grade 9-12, the remaining 13 (3.44%) of participants had diploma and
above holders with a skewness of .455 and a kurtosis of .155.

To check whether differences exist in socio-emotional competence between gender
groups, an independent sample t-test was employed, and the results are presented in
Table 2.
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Table 2: Independent Sample t-test Results

Variable Group N Mean SD T df  95% CI Sig
Self- Male 188 3.3152 .86375 - 376 -.58174 -- .000
Awareness Female 190 3.7224 .86195 4.588 .23268

Self- Male 188 3.3947 .74846 - 376 -.35252-- .014
management  Female 190 3.5905 .79955 2.458 .03917

Social Male 188 3.3287 .69638 - 376 -.47628-- .000
awareness Female 190 3.6663 .67489 4.786 19890
Relationship  Male 188 3.4447 77205 - 376 -.31768- .061
Management Female 190 3.6000 .83190 1.881 .00704
Responsible Male 188 3.3149 .74718 - 376 -.61873--  .000
Decision Female 190 3.7905 .66580 6.532 33253
Making

Note: p<.001, p<.05

The result indicated a statistically significant difference in self-awareness was found
between male (M=3.3152, SD=.863) and female (M=3.7224, SD=.861) conflict-
induced displaced adolescents, t (376) = -4.588, p < .05, Cohen’s d = -0.459. Female
adolescents exhibited higher self-awareness than their male counterparts.

Similarly, a significant difference was found between male and female conflict-
induced displaced adolescents with respect to self-management (t (376) = -2.458, p <
.05, Cohen’s d = -0.251), social awareness (t(376) = -4.786, p < .05, Cohen’s d = -
0.478), and responsible decision-making (t(376)=-6.532, p<.05, Cohen’s d=-0.638),
with female adolescents scoring higher than males in each dimension. However, no
statistically significant difference was observed between male and female conflict-
induced displaced adolescents with regard to relationship management (t (376) = -
1.881, p > .05, Cohen’s d = -.200).

The effect size calculations indicated small effects for self-awareness, self-
management, social awareness, and relationship management, while responsible
decision-making demonstrated moderate effect size.

To check whether difference exists in socio-emotional competence between gender,
age, and educational level groups, a One-way ANOVA was employed, and the results
are presented in Table 3.
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Table 3: One-Way ANOVA Results

Variable N Mean Std. 95% CI F P-
Error Value
Gender Male 188 3.316* .070 3.179-3.454 4.678 .031
Female 190 3.652* .071 3.513-3.791
Age

10-14 (Early Adolescents) 124 2.893* 142 2.615-3.172 2103 .124
15-17(Middle Adolescents) 82 3.526* .102 3.326-3.727
18-24 (Late Adolescents) 172 3.653 .050 3.555-3.751

Educational Level

No schooling 16 2.759* 137 2.490-3.028 33.075 .000
1-8 224 3358 .033 3.292-3.423
9-12 125 4126 .097 3.935-4.318
Diploma and above 13 43070 119 4.073-4.542

As the result indicated in Table 3, a statistically significant difference was found in
socio-emotional competence due to gender (F (1, 361) = 4.678, p < .05, partial n? =
.013). Female adolescents (M = 3.652, SE =.071) scored higher than males (M = 3.316,
SE =.070). However, no significant differences were observed across developmental
age groups (F (2, 361) = 2.103, p > .05, partial n2 = .012). Conversely, a significant
difference was found based on educational level (F (3, 361) = 33.075, p < .05, partial
n? =.216). Adolescents with no formal schooling had significantly lower socio-
emotional competence (M=2.759, SE=.137) compared to those who completed
primary (M = 3.358, SE = .033), secondary (M = 4.126, SE = .097), and diploma or
above (M = 4.307, SE =.119) education levels. The calculated effect size for gender
and age was mall, whereas for education level, it was large.

Difference in Psychological Resilience due to Key Demographic Variable

One of the objectives of this study is to see whether a statistically significant difference
exists in the psychological resilience of conflict-induced displaced adolescents due to
key demographic characteristics. To achieve this, one-way ANOVA was performed,
and the result is presented in Table 4.
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Table 4: One-way ANOVA Results

Variable N Mean Std. 95% ClI F P-Value
Error
Gender Male 188 3.457%  .093 3.274-3.640 A77 .674
Female 190 3.578* .094 3.394-3.763
Age

10-14 (Early Adolescents) 124 3.103* .188 2.733-3.473  .956 .385
15-17 (Middle Adolescents) 82  3.466% .135 3.200-3.732

18-24 (Late Adolescents) 172 3.704 .066 3.573-3.835

Educational Level

No schooling 16  3.053* .182 2.696-3.410 9.949 .000
1-8 224 3426  .044 3.340-3.513
9-12 125 3.8228 129 3.568-4.076
Diploma and above 13 4.314* 158 4.002-4.625

The Table indicated that there was no significant mean difference in the psychological
resilience of conflict-induced displaced adolescents based on gender (F (1,36) =.177,
P >.05, partial n2 = .000). In addition to this, there was no significant difference in
psychological resilience due to developmental age (F (2,361) =.956, P>.05, partial n2
= .005). Conversely, there was a statistically significant difference in psychological
resilience of conflict-induced displaced adolescents based on their educational level
(F (3,361) = 9.949, P<.05, partial n?=.076). Therefore, the mean difference for those
who have no formal schooling (M = 3.0532, SE =.182) lower than those who completed
primary school (M= 3.426, SE =.044), those who completed high school (M = 3.822?
SE =.129), and those who hold diploma and above (M = 4.3142, SE =.158). However,
the calculated effect size for gender and the developmental stage factor indicates a
small amount of effect. But the calculated effect size for educational level is moderate.
Tukey-Kramer post-hoc test also revealed that there was no significant difference in
the psychological resilience of conflict-induced displaced adolescents among those
who have no formal school and primary school. As opposed to this, respondents those
who have no formal school have significant lower psychological resilience than those
who completed secondary school and diploma and above level of education.
Respondents who completed primary school have no significant difference in the
psychological resilience of adolescents who have no formal schooling. While
respondents who completed primary school have significantly lower psychological
resilience than those who have completed secondary school and diploma and above
level of education. Participants who have finished high school have higher
psychological resilience than those who have no formal schooling and primary school
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but respondents who completed high school have significantly lower psychological
resilience than those who completed diploma and above level of education. Diploma
and above level of education graduates have significantly greater psychological
resilience compared with those who have no formal schooling, who completed
primary school and secondary school.

Tukey-Kramer post hoc analysis revealed that those without formal schooling scored
significantly lower in socio-emotional competence compared to all other education
levels. Those who completed primary school also scored lower than secondary and
diploma-holding individuals but higher than those with no formal education. Diploma
and above holders had the highest socio-emotional competence scores.

The Predictive Power of the Dimensions of Socio-emotional Competence in the
Psychological Resilience of Conflict-induced Displaced Adolescents

Another objective of the study was to explore the predictive ability of socio-emotional
competence construct in the psychological resilience of conflict-induced displaced
adolescents. In doing so, multiple linear regressions were carried out to determine the
extent to which each predictor (self-awareness, self-management, social-awareness,
relationship management, and responsible decision making) explains the dependent
variable, or psychological resilience, and the result is presented in Table 5.

Table 5: Model Summary on the Predictive Ability of the dimensions of Socio-
emotional Competence in the Psychological Resilience of Conflict-
induced Displaced Adolescents

Model R R Square Adjusted R Square Std. Error of the Estimate

1 7102 .504 497 48724

a. Predictors: (Constant), Responsible Decision-making, Self-management,
Relationship management, Social awareness, Self-awareness
b. Dependent Variable: Psychological Resilience

As shown in Table 5, the strength of the relationship between the predictor variable
and the outcome variable is .710, which means that a strong or high association and
positive correlation found between the dependent and predictor variable. The
coefficient of determination or R-squared is .504, which shows the variance in the
dependent variable (psychological resilience) is explained by the predictor
(responsible decision-making, self-management, relationship management, social
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awareness, and self-awareness). Therefore, all predictor variables explain 50.4% of
the variation in the psychological resilience of conflict-induced displaced adolescents.
The adjusted R-Square, which represents the unbiased estimate of R-Square, was .497.
It is positive and measures the goodness of fit of linear regression. In the regression
analysis, R? is used to calculate the effect size. Therefore, the effect size in the
regression analysis is calculated as follows below.

2
Cohen f2 = llj— = 2592 _1.016. Therefore, the effect size is large.

R2 ~ 0.496

Table 6: Coefficients of the Predictive Power of Socio-emotional Dimensions on
the Psychological Resilience of Adolescents

Model Unstandardized Coefficients Standardized
Coefficients T Sig.
B Std. Error Beta

(Constant) .851 144 5.902 .000
SA .182 .040 234 4,538 .000
SM .089 .045 101 1.994 .047
SOA 155 .050 159 3.116 .002
RM 199 .042 233 4,751 .000
RDM 134 .050 .145 2.674 .008

a. Dependent Variable: Psychological Resilience
SA = Self-awareness, SM=Self-management, SOA= Social-awareness, RM=
Relationship Management, RDM= Responsible Decision-making

As indicated in Table 6, self-awareness (t=4.538, P<.05), self-management (t=1.994,
P< .05), social awareness (t=3.116, P < .05), relationship management (t=4.751, P<
.05) and responsible decision-making (t=2.674, P< .05) significantly contributed to the
prediction of psychological resilience, implies that all predictor variables were
statistically significant at P< .05.

Discussions

In this study, it was found that there was a statistically significant mean difference in
socio-emotional competence of conflict-induced displaced adolescents due to gender
(F (1, 361) = 4.678, P <.05). The current study's findings were found to be consistent
with studies conducted by Nelson (2012) on 155 children with convenience sampling
techniques. Similarly, the study conducted by Portela-Pino et al. (2021) on the socio-
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emotional competence of 964 adolescents aged between 11 and 18 years old, during
home confinement time of Coronavirus shows that there was a significant difference
in socio-emotional competencies based on gender.

Regarding developmental age difference, there was no significant difference in the
mean scores of socio-emotional competences across young, middle, and old
adolescents. The result of the present study contradicts the study with Moreno-Manso
et al. (2015) on perceived emotional intelligence and social competence of 66
neglected adolescents aged between 11 and 18 years old with the dimensions of
emotional attention, clarity of feelings, and emotional repair. The reason for the
disparity of the findings is the measures, the sample size, the sampling technique and
the context of the study.

Regarding variation in educational level, there was a statistically significant mean
difference in socio-emotional competence of conflict-induced displaced adolescents,
those who have no formal schooling, primary school students, secondary school
students, and those who completed diploma and above. The socio-emotional
competence of conflict-induced displaced adolescents is enhanced when their
educational level increases. In line with previous research from Oleksandr et al. (2018)
asserted that socio-emotional competence is improved with increasing the educational
level.

Moreover, the result of the current study revealed that there was no statistically
significant mean difference in the psychological resilience of conflict-induced
displaced adolescents due to gender. Likewise, a local study conducted by Feyisa et
al. (2022) on undergraduate students at Wallaga University on psychological resilience
in stressful situations found that there was no significant difference in gender. On the
other hand, the study carried out by Pan et al. (2023) on the psychological resilience
of 231 adolescents aged between 16 and 20 shows that males are more resilient than
females. The reason for the contradiction was the disparity in context, measures, and
sample size.

In this study, there was no significant mean difference in the psychological resilience
of conflict-induced displaced adolescents across developmental stages. In addition to
this, the study conducted by Singh et al. (2019) on 416 adolescent participants in socio-
demographic factors associated with low resilience revealed that there was no
statistically significant difference in age between 13 and 19 years.

Debre Markos University www.cjebs.dmu.edu.et




Chokie Journal of Education and Behavioral Studies Volume 2 Issue2 2024 56

Regarding educational level, there was a statistically significant mean difference in
the psychological resilience of conflict-induced displaced adolescents. A Tukey-
Kramer post-hoc test indicated that the psychological resilience of adolescents
improves with an increase in educational level. The finding is consistent with the study
carried out by Shaibu et al. (2022) on 581 participants with a mixed method, which
shows that resilience differs based on educational qualification. In line with this, the
study conducted by Aziz and Yildirim (2020) on 244 internally displaced individuals’
resilience with ages between 18 to 60 years indicates that there was a significant
difference in their educational level. Gender, age, and educational level is a personal-
level resilience multipliers for displaced adolescents, but its power depends on bio-
ecological supports. For instance, schools alone aren’t enough policies, cultural
acceptance, and time-sensitive interventions must align to unlock potential.

In this study, all of the constructs of socio-emotional competence (i.e., self-awareness,
self-management, social awareness, relationship management, and responsible
decision-making) were found to be significant and positive predictors of psychological
resilience. It is consistent with Martinsone et al. (2022) study. The finding of the
current study is also in line with the meta-analysis of 12 different studies, which found
that people who have higher levels of socio-emotional competence are more capable
of dealing with negative experiences and coping with adversity (Collado-Soler et al.,
2023). Those who have better socio-emotional competence can easily bounce back
from difficulties and effectively cope with the challenges that they face. Moreover, the
study done by Nwafor et al. (2023) on the relationship between socio-emotional skills
and academic adjustment among 343 secondary school students revealed that an
augmentation in socio-emotional abilities has a beneficial effect on the enhancement
of resilience.

The main limitation of this study was that it was conducted in only one of the Northern
Shewa Zone IDP camps. The results can therefore only be generalized for the
population of this area. The use of a cross-sectional design limits the conclusion,
meaning that it will be necessary to confirm the relationships that | found using a
longitudinal study. A cross-sectional design cannot establish causal relationships.
Moreover, qualitative methods of data collection may assist in developing a better
understanding of the issues at hand and an in-depth investigation of socio-emotional
competence and psychological resilience among displaced adolescents.
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Conclusions

Based on the findings of the study discussed in the previous section, the following
conclusions can be drawn:

There was a significant mean difference in the socio-emotional competence of
conflict-induced displaced adolescents based on their gender and educational
qualifications. However, there was no significant mean difference in their
developmental age (early, middle, and late). Therefore, effective socio-emotional
training for displaced adolescents, which takes gender and educational level into
account, should focus on addressing trauma, rebuilding interpersonal skills, and
fostering resilience while operating within the constraints of the camp environment.

There was no significant mean difference in the psychological resilience of conflict-
induced displaced adolescents across gender and developmental ages (early, middle,
and late adolescents). As opposed to this, there is a significant mean difference in the
psychological resilience of conflict-induced displaced adolescents due to their
educational level.

Socio-emotional competence, which comprises self-awareness, self-management,
social awareness, relationship management, and responsible decision-making was a
significant positive predictor of psychological resilience. Strengthening socio-
emotional competence can enhance psychological resilience.

Thus, educational interventions, gender-sensitive programs, and structured socio-
emotional learning initiatives can help mitigate the negative impacts of conflict-
induced displacement and foster resilience among affected youth.
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